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Abstract 

The study was a survey carried out to ascertain the adequacy and functionality 
of vocational education in reducing unemployment of graduates of Yobe State, 
Nigeria secondary schools. The population of the study was 81 teachers from 
27 secondary schools spread across the 17 local government areas of the state. 
Questionnaire was used to collect data. Frequency and percentages were used 
to analyze the data. Six objectives and six research questions guided the study. 
The major findings of the study were: there were uneven spread of vocational 
subjects taught in secondary schools and teachers were not adequately 
available for teaching vocational subjects. It was also recommended that 
instructional materials and vocational subjects should be provided and taught 
in the schools; more teaching materials and equipment to be provided ; more 
teachers should be employed and students should be made to learn one 
vocational skill before graduating to enable them establish small businesses of 
their own.  

 
 
Education has always been a vehicle for the development of every nation and 

society. Education has been recognized as a tool for effecting national development and 
the upliftment of the standards of living of an individual and the entire society. Ada 
(2012) observed that the colonial system of education inherited from Britain was no 
longer relevant to the needs of independent Nigeria. This was simply because the 
system of education then was highly elistic and theoretical in nature and was preparing 
the Nigerian child for white collar jobs which were no longer available after 
independence. There was therefore, the need for complete change in the entire 
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curriculum to meet up with the growing population of Nigeria who were no longer 
finding jobs in government organizations. 

 
 The need to find alternative system of education which will prepare Nigerians 
for self-reliance and self- sufficiency become inevitable. This led to the introduction of 
vocational education at secondary school level to equip the Nigerian child with 
vocational skills that will lead to job creation and wealth making. It was aimed at 
equipping the Nigerian child to be a job creator rather than job seekers. 
 
 For vocational skills acquisition to be successful at the secondary school level, 
there are conditions that must be met in the school. The environment for the acquisition 
of the skill must be condusive. This means that good facilities in the areas of 
classrooms, laboratories and workshops with machineries and equipment must be 
provided. Once the enabling environment has been provided, there is also the need to 
provide the innovation which is involved once the skills have been acquired. Here the 
teacher quality, materials for continuous training and funds for sustenance need to be 
made available so that the learner is equipped very well to be able to take off smoothly 
once the skill has been acquired. The Nigerian child therefore needs to be well equipped 
with the skills to be learned in any vocation which will enable him or her stand on 
his/her own and be a job creator rather than job seeker. 
 
 Pleshette (2009) in Ada (2012) identified four main stages in the process of 
acquisition and development of vocational skills. They are as follows: 
1. To objectively analyze and identify the current and foreseeable skill required to 

do business in terms of management, administrative and technical skills and the 
relative importance of these. In other words, the vocational skill to be acquired 
must be what is practically possible in that environment and not only what should 
be on the timetable. Take for example, teaching electrical works in a rural school 
might be irrelevant but animal husbandary and agricultural sciences are more 
relevant. 
 

2. To identify the entrpreneur’s own personal goal and objectives and accurately 
analyze and evaluate his/her own skills and resources in relations to these. This is 
very true in terms of identifying the skills to be taught to secondary school 
students. The student’s personal interest and choice of skills must be borne in 
mind and this could be done by contacting the students and identifying their areas 
of interest before making choices of what type of vocational skills to choose and 
teach in the schools. Most of the headteachers choose vocational skills based on 
availability of teachers for that vocation irrespective of student’s goals and 
interests. There is need for a change in this approach if vocational skills education 
is going to be meaningful to Nigerian youths at the secondary school level. 
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3. To produce a realistic personal development plan for the potential entrepreneur. 
Here, what can actually be done by the student and which he can truly and 
effectively execute in his local environment should be considered. The capital and 
materials to be involved must be within the reach of the potential entrepreneur 
and not what he can dream of and not be able to do. The nature of the business 
should not be something bogous but within the reach of the entrepreneur. 
 

4. To monitor the on-going performance of the entrepreneur once the business has 
started and progress made then new skills that had been previously identified as 
necessary for the success of the business are developed. This stage is very 
important if the skills acquired by the students should materialise into a fruitful 
venture. The government in collaboration with the schools should set up 
monitoring bodies of professionals who will identify potential entrepreneurs, their 
type of business ventures and how successful they have been. As these 
professionals visit the entrepreneurs from time to time, they will give them the 
necessary advices and help them overcome difficulties being encountered in the 
establishment and running of such businesses. 
 

The Nigerian school system especially at the secondary level should ensure that 
economic oppurtunities are created through vocational skills acquisition that will enable 
private sector- led growth as a deliberate strategy of reducing the massive 
unemployment among the youths. There are no job oppurtunities for the school 
graduates. Unemployment is every where. There is therefore the need for the Nigerian 
graduates at all levels to develop and equip themselves with the necessary vocational 
skills for self employment. With the proliferation of schools, the system has produced a 
large population of unemployed school graduates. The result of this is the agitation for 
vocational education as the strategy for solving school graduate unemployment. 

 
   Nigeria as a developing country aims at using education to achieve self-reliance 
(FRN, 2004). Thus, the education required to make an individual self-reliant goes 
beyond rote learning (Adah & Osam, 2012). The national policy on education (FRN, 
2004) stated that one of the values to be inculcated in the child is the “acquisition of 
competencies necessary for self-reliance”. Thus the concern of education as spelt out in 
the national policy on education is to make the Nigerian child live and function 
effectively in his society. 
 
 The Nigerian secondary school curriculum and its implementation process have 
not been able to make the Nigerian school graduate self-reliant. Madumere-Obike 
(2006. 81) lamented that  
 

the present process of education at secondary school level enables the products 
to acquire knowledge and facts with little understanding, and without useful 
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skills that can lead them to self-actualization. This practice has given rise to 
our secondary school leavers invariably alienated from their environment. 
They go into urban areas searching for non-existing jobs, for which they are in 
any case ill-equiped. 

 
 Secondary school education as envisaged in the national policy on education 
(FRN, 2004) is to offer diversified curriculum that cater for the individual needs of the 
Nigerian child. This shall provide technical knowledge and vocational skills that are 
needed for harnessing the diversified fields of Nigeria’s economic development. 
However, current practices in   secondary schools according to Adah and Osam (2012) 
do not equip learners with life copping skills. As a result of this, unemployment among 
Nigerian secondary school graduates is on the increase. FRN (2006) Bureau of 
Statistics, Abuja showed that about 61.20% of secondary school graduates in Nigeria 
are unemployed. Looking at the current trend in Nigerian secondary school education 
system, Akinboye (2007) observed that education appears to have been reduced to a 
pattern of repeated practice, where people go to school to acquire certificates and start 
looking for jobs that are usually not available. This is not far from the colonial system 
inherited where people are trained to be job seekers and not job creators. The kind of 
education offered in the schools does not equip the Nigerian child with creative and 
innovative skills for job creation. 
 
 Curriculum, according to Onyike (1989), in Adah & Osam (2012) is an 
educational programme of experiences made available to the learner under the direction 
and supervision of the school so as to bring about desired changes in his behaviour. It is 
thus, a set of planned learning experiences offered and supervised by an educational 
institution to achieve pre-determined goals. To achieve these educational goals, there is 
a need for functional curriculum to back it up. According to Adah and Osam (2012), 
functional curriculum is one which is geared towards providing students with 
knowledge, creative and innovative skills and oppurtunity for self reliance. Such a 
curriculum must provide learning experiences   which the learners put into practice what 
they have learnt for economic growth and advancement of the society. Such curriculum 
must be student-centred and adopt integrated approach in which academic, vocational 
and technological skills have to be incorporated and effectively taught to learners in line 
with labour market demands and societal needs. However, in the words of Ukoha 
(2012) most of the students are trained with ineffective curricula. This resulted in 
students graduating with inadequate skills required in the labour market for paid 
employment or self employment leading to mass unemployment. 
 

Adah and Osam (2012) defined vocational/entrepreneurship skill acquisition as 
training programmes that is geared towards equiping learners or recipients with creative 
or innovative ideas that will enhance self employment and job creation. The training 
programme also equips individuals or recipients with skills, knowledge, values, attitude, 
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orientation and insights to analyze their environment in a more organized pattern. This 
enables the individual or recipient to be able to identify a viable venture through which 
job can be created and risk reduced in the environment. 
 
 UNESCO (2002.2) identified the purposes of vocational/ entrepreneurship 
education to include: 
1. Educating individuals for and about business. 

 

2. Providing a continuous programme of planned learning experiences designed to 
equip individuals to fulfill effectively three roles namely: 

a) Provide and distribute goods and services as workers; 
b) Use the products as consumers, and 
c) Make wise socio-economic choices. 

 

3. Providing educational opportunities for students who are preparing for careers in 
professional fields or disciplines other than business to acquire business knowledge 
and skills needed to function effectively in the world of work, and 
 

4. Providing career information that helps individual students relates their interest, 
needs and abilities to occupation opportunities in business. 

 
There are different methods of teaching vocational/ entrepreneurship skills at 

the secondary school level. According to Industry Canada (2013), entrepreneurship 
requires a non-traditional teaching approach and schools do so by utilizing a variety of 
methods including   practical hands-on approach to entrepreneurship. At the secondary 
level, case studies, guest lecturers/ practitioners (resource persons), project teams and 
simulation as common methods can be used in teaching vocational education. Methods 
such as seminar involving successful entrepreneurs (Ejaigu, 2008), company visits and 
mentoring can also be used for imparting entrepreneurial skills (Industry Canada, 2013). 
In company visits, students come in direct contact with the business world and have the 
opportunity to discuss with successful entrepreneurs (Igbo, 2006). According to Ejaigu 
(2008) role models can also be used in formal school setting to teach entrepreneurship 
skills education. The successful entrepreneur could be invited as a resource person or 
guest speaker for seminars or workshops. In such gathering, students have the 
priviledge to interact with speakers through questions and answer session (Sherman, 
2013). Students could also be invited to visit business premises of such entrepreneurs 
(Obikeze and Onyechi, 2010). Green (2013) advocated engaging students in real world 
of venture creation courses as a method of teaching such as team projects, fieldwork, 
case studies and business plan writing and games. Experiences acquired through these 
methods are superior to knowledge acquired through course work (Schon, 1999). 

 
Debates and simulations can be used for teaching entrepreneurship (Green, 

2013 and Igbo, 2006). Games as off-the-shelf computer and video games align learning, 
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play and participation while exposing students to real challenges. Computer games 
compact business creation process to map out creation of organizational culture. Video 
games and debates on entrepreneurship on the other hand, support learning on how 
entrepreneurs think under conditions of risks and uncertainty. Games and simulation 
allow students to play roles of salesmen, organize business projects, form future 
business executive clubs and simulate board meeting (Igbo, 2006).  

 
Having seen the importance of vocational/ entrepreneurship education in 

reducing poverty and unemployment of secondary school graduates in Nigeria in 
general, this study seeks to find out the availability of these vocational subjects in 
secondary schools in Yobe State and their effectiveness in making the graduates self 
reliant and self employed. The study specifically: 
1. ascertained the subjects offered for vocational education in secondary schools of 

Yobe State; 
2. ascertained the qualities of vocational subject teachers in Yobe State secondary 

schools; 
3. ascertained the availability of vocational subject teachers in secondary schools; 
4. ascertained availability of teaching materials and equipment for teaching 

vocational subjects; 
5. found out the distribution of vocational subjects in the secondary schools of Yobe 

State; 
6. found out whether students graduate with special skills in any vocational subject 

that make them self employed. 
 

Based on the above objectives, the study answered the following questions: 
1. What vocational subjects are offered in Yobe State secondary schools? 
2. Are there qualified teachers for teaching vocational subjects?  
3. Are there adequate teachers for teaching vocational subjects? 
4. Are there sufficient teaching materials and equipment for teaching vocational 

subjects in Yobe State secondary schools? 
5.  Are these vocational subjects offered in all Yobe State secondary schools? 
6. Do students graduate with special skills in the vocational subjects that qualify 

them to set up their businesses? 
 

Methodology  
 The design of the study was descriptive survey. The population was made up of 
44 secondary schools spread across the three senatorial zones in the state. The sample 
was made of principals and vocational teachers from 27 secondary schools scattered 
over the 17 Local Government Areas of Yobe State. The sample was eighty one (81). 
Out of this number; twenty-seven (27) were principals of the selected secondary schools 
while fifty four (54) were vocational subject teachers. Schools were randomly selected. 
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   The research instrument used was a structured questionaire. The questionaire 
contains different questions formulated in such a way that it would elicit the needed 
information from the respondents. Lecturers from Yobe State University and University 
of Maiduguri ascertained the content and face validity of the instrument. After the 
validation, the original instrument was amended to suit the study. 
 
 For the purpose of this study, five research objectives and five research 
questions guided the study. The researcher personally administered copies of the 
questionaire in some schools, while research assistants were used in rural schools. The 
filled-in questionaires were collected on the spot and that gave rise to 100% returning of 
the questionaires administered. Frequency count and simple percentages were used to 
answer the research questions. 
 
Results  
 Results of the data analysis are presented in tables as indicated below: 
 
Research Question 1: What vocational subjects are offered in Yobe State secondary 
schools? 
 
Table 1: Vocational Subjects Offered in Yobe State Secondary Schools 
 
S/N Vocational subjects taught in schools 
1. Basic Electricity 
2. Bricks/ Block laying/ Concreting 
3. Computer Craft Practice 
4. Clothing and textile 
5. Dying 
6. Electrical Electronics 
7. Fisheries 
8. Home Management 
9. Introductory Technology 
10. Livestock management practice 
11. Plumbing and pipe fittings 
12. Tailoring 
13. Technical Drawing 
14. Wood work 
15. Home Economics 
16. Agricultural Science 
17. Carpentery and joinery 
18. Building 
19. Fine Art 
20. General Metal work 
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Data in Table 1 above shows that there are 20 vocational subjects taught in secondary 
schools under study. 
 
Research Question 2: Are there qualified and adequate teachers for teaching vocational 
subjects? 
 
Table 2: Availability of Vocational Teachers in Secondary Schools 
 

S/N Item statement Frequency% Yes Frequency% No 
1. Do you have qualified teachers for 

the vocational subjects? 
 

66 (81.5%) 15 (18.5%) 

Data in Table 2 above showed that 81.5% agreed that there were qualified teachers for 
teaching vocational subjects in the schools, while 18.5% opined no. 
 
Research Question 3: Are there Adequate Teachers for Teaching Vocational Subjects? 
 
Table 3: Adequacy of Vocational Subject Teachers in the Secondary Schools 
 
S/N School No of vocational teachers 

available 
1. Nana Aisha College, Damaturu 4 
2. New Foundation, Damaturu 5 
3. GGSS Buni Gari 8 
4. GDSS Damaturu 3 
5. GJDSS Bukar Ali, Damaturu 5 
6. Govt. College, Nguru 5 
7. GGSS, Nguru 4 
8. Army DSS, Nguru 4 
9. GDSS, Nguru 4 
10. GSTC, Nguru 10 
11. GSS, Mamudo 9 
12. GGSTC, Potiskum 25 
13. Fika GSS, Potiskum 25 
14. GSS, Daura 1 
15. GSTC, Damagum 15 
16. YUSAD SSS,  Gashua 5 
17. JICON SS, Gashua 8 
18. GSS, Goniri 2 
19. Mallam Bello GJSS, Goniri 1 
20. GGBJSS, Buni Gari 2 
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21. GDSS, Damaturu 3 
22. Leaders Private School,Damaturu 5 
23. GJDSS Waziri Ibrahim,Damaturu 6 
24. Yobe Islamic Centre, Damaturu 4 
25 GDSS Buni Yadi 1 
26. GGUC, Damaturu 8 
27. GDSS, Potiskum 4 

 
Data inTable 3 above shows the distribution of vocational subject teachers per school. 
 
Research Question 4: Are there sufficient teaching materials and equipment for 
teaching vocational subjects in Yobe State secondary schools? 
 
Table 4: Availability of Teaching Materials and Equipment for Teaching 
Vocational Subjects 
 
S/N Item Statement Frequency YES Frequency 

NO 
1. You have sufficient teaching materials and 

equipment for teaching vocational subjects. 
30 (37%) 51 (63%) 

 
Data in Table 4 above shows that 63% of the schools opined that materials and 
equipment are not available or sufficient for teaching vocational sujects while 37% 
agreed they are available. 
 
Research Question 5: Are these vocational subjects offered in All Yobe State 
Secondary Schools? 
 
Table 5: Distribution of Vocational Subjects As Taught In Schools 
 
S/N Vocational Sujects No. of schools offering each subject 
1. Basic Electricity 5 
2. Bricks/Block laying/ concreting 1 
3. Computer craft practice 9 
4. Clothing and textiles 2 
5. Dyeing 3 
6. Electrical Electronics 3 
7. Fisheries 2 
8. Home Management` 4 
9. Introductory Technology 7 
10. Livestock management practice 4 
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11. Plumbing and pipe fitting 2 
12. Tailoring 1 
13. Technical Drawing 5 
14. Wood work 5 
15. Home Economics 8 
16. Agricultural Science 24 
17. Carpentery and joinery 1 
18. Building 1 
19. Fine Art 4 
20. General Metal work 1 

  
Data inTable 5 above shows the distribution of vocational subjects as taught school by 
school in Yobe State. Agricultural Science is the most widely taught in the schools 
while Metal work, Building, Carpentery, Tailoring and Block laying are the least taught. 
 
Research Question 6: Do students graduate with special skills in the vocaational 
subjects that qualify them to set up their businesses after graduation? 
 
Table 6: Respondents Responses on Student’s Graduation with Skills in Vocational 
Subjects 
 
S/ N Item Statement Frequency YES Frequency NO 
1. Students graduate at the 

secondary level with skills in at 
least one vocational subject  
that qualify them to set up a 
business 

15 (18.5%) 66 (81.5%) 

 
Data in Table 6 above shows that 81.5% agreed that student’s donot get the required 
skill to qualify them to set up businesses while 18.5% believed they do. 
 
Findings 
 The major findings of this research work are: 
1.  20 vocational subjects are taught in secondary schools in Yobe State. 
2. There are qualified vocational teachers for the subjects. 
3. There are not enough qualified teachers in all the schools. 
4. Teaching materials and equipment are not adequate for teaching vocational 

subjects. 
5. Vocational subjects are not evenly distributed and taught in the schools. 
6. Most graduates of the schools graduate without acquiring the basic skills to set up 

businesses. 
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Discussions 
 Research question 1 sought to find out vocational subjects offered at the 
secondary school level in Yobe State. The findings showed that 20 vocational subjects 
are taught. This is in line with the stipulations of the National Policy on Education 
(FRN, 2004: 19-21.). The National Policy on Education stipulated as one of its goals to 
prepare the individual for useful living within the society. This was supported with pre-
vocational electives in the Junior Secondary School level and vocational electives in the 
Senior Secondary School level. 
 
 Research question 2 sought to identify whether there are qualified teachers for 
teaching vocational subjects in the secondary schools of Yobe State. The finding was 
that there were qualified teachers for teaching vocational subjects as 81.5% of the 
respondents agreed yes.  This was not in agreement with the findings of Alison (2012) 
who identified some of the problems to successful entrepreneurship skills acquisition to 
include lack of skilled technical teachers to teach the subjects. 
 

 Also in the area of adequacy of the teachers teaching the subjects, the findings 
to research question 3 showed that several schools had only 1, 2, 3, 4 or 5 teachers. This 
showed that vocational teachers are not adequate in most schools. This is in agreement 
with the findings of Ngada, (2005), who identified lack of adquate number voctional 
teachers as a major problem millitating against vocational skills acquisition in 
schools.Ngada’s findings showed that the teacher-students ratio ranges from 1: 200 to 
1:500 as against government approved ratio of 1:40. This showed that vocational 
teachers are inadequate in secondary schools. 

 
 Research question 4 found out whether there are sufficient teaching materials 
and equipment in the schools. The findings showed that 63% of the respondents 
responded that there were insufficient materials and equipment for teaching vocational 
subjects. This is in line with the findings of Egwu (2003), and James and Yimau (2004) 
who identified that one of the problems of teaching entrepreneurship skill was lack of 
essential facilities and lack of basic tools and instructional materials. 
 
 Research question 5 ascertained the distribution of these vocational subjects 
across the schools. The findings showed that many schools are not offering many 
vocational subjects to provide choices for the students. Many schools are offering 1, 2, 
3, and 4 vocational subjects. This showed that varieties in the vocational subjects are 
not adequate. 
 
 Research question 6 ascertained whether students graduate with the required 
skills to enable them establish their businesses. The findings showed that 81.5% agreed 
that student’s donot acquire the skills needed to establish their businesses after 
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graduation. This finding is in line with Alison (2012) where most of the knowledge 
offered is too theoretical without the needed practical backing to be able to specialize in 
an area which will enable them establishes business after graduation. 
 
Conclusion 
 The goals of secondary education as stipulated in the national policy on 
education (FRN, 2004) are to provide both technical knowledge and vocational skills 
necessary for agricultural, industrial, commercial and economic development. This is 
only possible where such subjects are provided and taught by qualified teachers using 
teaching materials and equipment. However the findings of this study showed that most 
of the schools lacked the the requirements to provide the needed technical knowledge 
and vocational skills that will equip the graduates to establish businesses after 
graduation. Provision of vocational subjects on the school timetable is not enough, it has 
to be backed up with qualified teachers and teaching materials and equipment if the 
desire to reduce or eradicate unemployment at all levels is to be achieved in Nigeria. 
 
Recommendations 
 The following recommendations were made based on the findings of this study 
to make teaching of vocational education more functional: 
1. Yobe State government should encourage schools to provide more vocational 

subjects on their timetables for students learning.  
2. Enough qualified teachers should be employed to teach these vocational subjects in 

each secondary school across the state. 
3. Teaching materials and equipment should be provided in the schools to make the 

teaching of vocational subjects as practical as possible. 
4. Facilities such as workshops and laboratories should be provided in the schools to 

facilitate the teaching of vocational subjects. 
5. Students should be encouraged to acquire enough skills in any one vocational 

subject to enable them establish small businesses on graduation from school. 
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